
The Sankalpa: International Journal of Management Decisions  
ISSN: 2454-7425 
Volume 12, Issue 1 (January - June 2026)  
 

2160 

Learning the Arabic Language in Light of the Communicative Approach: 
Between Necessity and Critique 

 
Dr. Said Hamza 

University of Abdelrahmane Mira, Bejaia, Algeria 
Email: said.hamza@univ-bejaia.dz 

 
Received: 11/10/2025 | Accepted:25/04/2026 | Published: 01/06/2026 

 
Abstract 
This article aims to explore the communicative approach as one of the modern educational 
methodologies that relies on active teaching and learning strategies for the Arabic language. It 
clarifies the significance of this approach and the learners’ need for it to acquire and develop 
pragmatic, communicative, and textual competence. For this reason, the communicative 
approach is strongly represented in school textbooks across all educational levels. However, 
the article also provides a critical perspective on the approach, highlighting the challenges 
associated with its implementation and its inherent shortcomings. It cautions against exclusive 
reliance on this method and advocates for openness to a diversity of pedagogical approaches—
including earlier methods and instructional strategies—that contribute to the enhancement of 
communicative competence. This is proposed within a framework of cognitive and 
methodological integration among various approaches and techniques. 
Keywords: Communicative approach, communicative competence, critique, learners, Arabic 
language 
 

1- Introduction 
The importance of educational approaches is evident in the role they play and the goals they 
strive to achieve, away from randomness, improvisation, and ambiguity. They organize and 
implement educational activities and seek to improve the quality of education and acquire skills 
and knowledge. Therefore, the more suitable the approach is for the educational situation, the 
more the targeted goals or competencies that the Arabic language curriculum aims to achieve 
at all stages of education will be realized. They – the approaches – rely on linguistic, 
psychological, and philosophical references through the theories of learning, language, and 
communication, which provide them with propositions and concepts to facilitate the 
educational-learning process. 
If we go back to the traditional learning approaches and methods that fall under the 
structuralism approach, they focus on the direct teaching of linguistic structures (sentences) 
detached from their communicative textual context to achieve linguistic competence. These are 
based on learning and memorizing grammatical rules for the purpose of constructing a single 
sentence rather than a communicative text. This implies neglecting the use of studied rules in 
communication, which has left negative impacts on learners. That is, most learners seem to 
become lacking in fluency in expressing themselves in their classical language ‘Al Fus’ha’ and 
have become unable to communicate in the same language despite their knowledge of the rules. 
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In light of this deficiency, the need arose to focus on how speakers of Modern Standard Arabic 
use the language in various social contexts and situations to solve the linguistic and 
communicative problems that learners encounter both inside and outside the school setting. 
Such a gap needs to be covered in order to call for the necessity of moving beyond approaches 
that focus on mastering and memorizing linguistic rules to an approach that seeks to teach 
communicative linguistic competence by utilizing their grammatical and linguistic knowledge. 
Based on this, the adoption of the communicative textual approach came to achieve this 
important goal by relying on active teaching methods and adopting the competency-based 
approach strategy. 
Despite the importance that the communicative approach has gained, as it theoretically meets 
the learners' need to learn communication, it is not without flaws and criticisms. Some of these 
relate to the difficulties of applying it in the field, while others represent criticisms directed at 
its objectives and propositions. From here, there is no choice but to reconsider it and call for 
an integrative approach that takes into account previous approaches and opens up to 
educational methods that can develop communicative textual competence. 
From the problematic in this context is the following  what is communicative approach ? What 
are difficulties in the application of this approach in schools ?  What are critics made regarding 
its procedures and suggestions and to what extent is this approach reflected in secondary school 
textbooks ? The importance of this study and its objectives are in the identification of the 
shortcomings and difficulties of this approach so as to find effective and efficient solutions to 
achieve the desired textual communicative competence  
 
2- The Concept of the Communicative Approach 
 It should be noted at the outset that there are several concepts: the communicative approach, 
the communicative method, the technique, and the approach. It seems that the appropriate term 
is the communicative method or approach, which includes more than one active method falling 
under this approach and aims to equip learners with sufficient linguistic ability to communicate 
with others. It is an approach that came to complement the shortcomings of traditional 
approaches whose focus was based more on teaching grammatical rules, by adding what they 
overlooked or what they were unable to achieve, rather than replacing them. Eventually, the 
approach comes to meet the learners' needs to communicate in languages in general, as a 
requisite imposed by globalization, economy, tourism, and technology, especially regarding 
foreign languages.When it comes to defining the communicative approach, the French 
Educational Dictionary offers the shortest definition, which reads: "That we learn 
communication through communication,  
showing the ability to adapt flexibly and be open to the diversity of contexts (Mocanu, 2011, 
p. 23) , pragmatic and social. This means that it goes beyond teaching the system of grammar 
rules in the structural approach and the generative-transformative theory more particularly, to 
the cultural rules related to how the system itself is used through communication that occurs 
openly and effectively between two persons. 
As one of the earliest theories to explain language learning based on stimuli (questions, exams, 
etc.), behavioral theories in language education must be included before talking about how 
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cognitive theories contributed to the development of the communicative approach.  They 
motivate students to learn or react (by participating in class, completing tasks, etc.).  The 
foundation of this kind of learning is automatic, unconscious conditioning and habit.  In other 
words, because its goal is to motivate students and have them ready to answer in class via 
memorization and automatic responses without understanding or comprehension, it ignores the 
importance of the mind and perception in the learning process.  Because as outlined by El-
Toumi (2004),  "students' performance of prescribed behaviors is not an indicator of good 
teaching since we do not know the method by which this teaching was conducted," using this 
theory to teach languages has not been successful in reaching the intended aims.  It might be 
feeble instruction that solely focusses on getting students ready to respond to questions, but in 
real life, people must solve difficulties and adjust to unforeseen circumstances.  Teaching  
people how to develop behaviors they have never produced before is necessary for this (El-
Tour, 2004, p. 43) . The communicative textual approach aims to accomplish this. 
In accordance with this theory, language instruction is transient, and its outcomes frequently 
do not transcend the confines of the educational institution, fulfilling a restricted role of 
addressing inquiries within the classroom or equipping the student for examinations. It does 
not aspire to a meaningful education whose outcomes will manifest beyond the academic 
environment in the future. This is demonstrated by its failure to facilitate the development of 
communicative textual competence, characterized by the capacity to converse in Modern 
Standard Arabic across all emergency contexts and to compose texts and paragraphs applying 
grammatical and rhetorical expertise. Once more, it renders learning, especially language 
acquisition, a behaviour influenced by stimuli, akin to other habits, as it disregards 
comprehension and depends on repetition; learners react solely in the presence of specific 
stimuli, whereas an individual engages in thought, comprehension, and spontaneous response 
to learning absent the contrived stimuli of behaviorists. 
In response to these criticisms, which are not the main concern of the pesent reflection, 
cognitive theories developed to address the limitations of behavioral theories, emphasizing the 
mind, comprehension, and language acquisition for communicative purposes.  These 
encompass Gestalt Theory, Piaget's Theory of Cognitive Development (Constructivism), the 
Information Processing Model, and Edward Tolman's Purposive Theory.  All of these put focus 
on the significance of meaning and semantics, deliberate non-automatic learning, the 
importance of comprehension, and the retention of learnable material.  This engendered a sense 
of discontent with the structural approach in its multiple iterations and facilitated the advent of 
new methodologies emphasizing openness to learn, problem-solving, and the function of 
language as a dynamic medium of communication, rather than as inflexible linguistic 
frameworks.  These methods are referred to by several names, including the functional method 
and the communicative method, among others (Hijjaj, 1988, pp. 165-166).                           
Active learning approaches, including role-playing, problem-solving, brainstorming, and the 
project method, are designed to facilitate learners' communication and verbal expression in 
accordance with the rules they have acquired.  Hence, it enhances their communication and 
grammatical abilities, emphasizing that the communicative approach includes these active 
approaches, all of which adhere to the principles and foundations of learning to speak and 
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express oneself.  It has reinstated the significance of the learner and transferred the authority 
of language acquisition and communication to them. 
In this context, language pedagogy researchers have consistently highlighted, from Socrates to 
John Dewey, Smith and Morrow (1980), Evelyn Brad (1990), and others, that the method of 
dialogue and discussion has demonstrated its efficacy in language acquisition and fluency of 
speech.  Engaging in question-and-answer exchanges across varied situations can more likely 
enhance the learner's information retention by over 90% and facilitates the accurate application 
of language rules and vocabulary to articulate ideas, emotions, and experiences through diverse 
means, leveraging their linguistic skills and knowledge.  The primary cause of learners' 
deficiencies in grammar is the insufficient functional and practical application of the language 
principles they acquire.  Consequently, the communicative approach transforms the future 
student into an engaged and proactive participant in the educational process  (Bouridan, 2013, 
pp. 48-49).   
The philosophy of the communicative approach has been advocated since antiquity and 
validated by contemporary scholars who underscore the importance of engaging learners in 
discussions and facilitating dialogue with instructors or peers. This interaction involves posing 
and responding to questions while applying grammatical and linguistic principles within these 
exchanges, thereby fostering language acquisition as a medium of communication rather than 
as mere structural rules.  Therefore, although the approach appears theoretically aligned with 
learners' needs and current language teaching objectives, its practical application for Arabic 
language learners is fraught with challenges that hinder effective implementation. 
Consequently, it remains merely a historical experiment that has demonstrated ineffectiveness. 
 

3- Difficulties in Implementing the Communicative Approach in Practice 
As previously stated, the acquisition and practice of communication skills encounter numerous 
challenges, chiefly the difficulty in practical application, which necessitates particular 
educational methodologies and conducive environments for optimal achievement.  The 
aforementioned challenges can be encapsulated as follows: 
The educational landscape reveals that educators encounter difficulties in practical 
implementation due to inadequate time resources. This is particularly accurate considering that 
educational methodologies, such as the communicative approach, with their principles and 
practices, originate from the West.  They necessitate considerable time and effort, placing the 
responsibility of learning on the students by engaging them in the construction of their own 
knowledge and immersing them in a communicative environment.  When pupils exhibit 
passivity, demonstrate a deficiency in academic discipline, and fail to respond to teacher 
directives and the curriculum, educators frequently turn to unilateral lecturing and instruction, 
rather than promoting dialogue and discussion between students and the teacher. 
Teachers' insufficient proficiency in pedagogical techniques that foster communicative 
competence. Educators can be classified into two categories: an older cohort that employed 
traditional pedagogical methods and is attempting to acclimatize to contemporary approaches, 
and a newer cohort that has entered the profession exclusively employing modern 
methodologies. Both groups experience a deficiency in effectively mastering and 
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implementing the communicative method within their classrooms.  I assert this since these 
ancient and contemporary educational methodologies originated in the West years ago, as 
noted; they are comprehended there and hold the resources for their implementation.  
Conversely, these methodologies arrived belatedly, and we continue to grapple with their 
comprehension and fumble in their implementation.  Our predicament consistently stems from 
a methodological problem, and the West excels over us in both methodology and technique. 
Numerous educators are hesitant to relinquish rote memorization and lecturing techniques, 
favoring unilateral explanations from the instructor while neglecting opportunities for student 
dialogue and inquiry.  These approaches fail to cultivate learners' talents, inhibit their 
expressive capabilities, and do not promote the application of learnt knowledge and skills, 
resulting in amnesia and an inability to retrieve them when necessary to address communication 
challenges both within and beyond the educational environment.  Moreover, rote learning is a 
straightforward method for both educators and pupils, often employed when learners exhibit 
unresponsiveness and disengagement.  Instructing communicative competence, which 
necessitates active methodologies and the application of the learner's knowledge, appears to be 
a more intricate endeavour.  Thus, rote learning constitutes the primary impediment to the 
implementation of the new strategy.  A researcher observes: "Our education, at all levels and 
within all institutions, derives its essence from a content-centered model and the authority of 
the educator, whose primary focus in the teaching-learning process is the organization of 
programs and curricula in accordance with official directives, and the transmission of 
knowledge to the learner, who merely memorizes it to reproduce it for evaluative purposes, 
without facilitating its application and investment to adapt to the professional  Educational 
administration is actively engaging teachers with contemporary pedagogical paradigms, 
including project-based pedagogy, support pedagogy, contract pedagogy, and competency-
based pedagogy.  However, this can only be accomplished by reevaluating the entire 
pedagogical framework, by scrutinizing the educational process at every point, and by robust 
teacher training (El-Tour, 2004, p. 12)..  
To surmount this impediment, the antiquated methodology must be discarded and supplanted 
by dynamic pedagogical approaches conducive to attaining communicative competence.  
These strategies empower students to cultivate their own knowledge and abilities, use them in 
various educational contexts, and enhance their learning outcomes. 
 
The Issue of Evaluation:  
It persists in being conventional and inconsistent with the communicative method and the 
demands of its scale, necessitating considerable effort and intricate criteria for both educators 
and students.  Philippe Perrenoud asserts that evaluating a student's knowledge is more 
straightforward than measuring their competencies, as the latter necessitates observation 
throughout intricate tasks, perhaps leading to disputes (Perrenoud, 2004, p. 24).  
Consequently, we must transition from evaluating knowledge to assessing skills and abilities 
by posing open-ended questions with multiple potential answers that engage students and 
encourage deduction, analysis, commentary, comparison, discussion, and the expression of 
opinions, rather than relying on closed or directed questions.  Examinations ought to be 
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predicated on skills rather than just knowledge.  Concurrently, we must utilise assessment 
rubrics that delineate the student's learning behaviours and subsequently recommend strategies 
to remediate deficiencies if we want to elevate the learners' proficiency and enhance their 
educational outcomes, with the objective of attaining communicative competence.  Assessment 
in our schools appears to be traditional and does not correspond with the communicative 
approach. 
 
The Problem of Assessment 
Assessment continues to be conventional and inconsistent with the communicative method and 
the demands of its framework, necessitating considerable effort and intricate criteria for both 
educators and students.  Philippe Perrenoud asserts that evaluating a student's knowledge is 
more straightforward than measuring their competencies, as the latter necessitates observation 
throughout intricate tasks, perhaps leading to disputes (Perrenoud, 2004, pp. 71-72)  
Consequently, we must transition from evaluating knowledge to assessing skills and 
competencies.  This entails presenting open-ended inquiries with various potential responses 
that engage the learner and encourage deduction, analysis, commentary, comparison, 
discussion, and the articulation of viewpoints, rather than employing closed or leading 
inquiries.  Examinations ought to be predicated on skills rather than knowledge.  Concurrently, 
we must utilize assessment rubrics that delineate the student's learning behaviors and 
subsequently recommend strategies to remediate deficiencies, if we want to elevate the 
learners' proficiency and enhance their educational outcomes, specifically in achieving 
communicative competence.  Assessment in our schools seems to adhere to traditional methods 
and does not correspond with the communicative approach. 
Consequently, the communicative approach is substantially founded upon and maintained by 
active pedagogical approaches.  Perrenou asserted that "the trainer, in principle, remains on the 
sidelines, and if he occasionally undertakes the task, he cannot permanently supplant the 
learner, as this would hinder the learner's acquisition of knowledge."  He must consequently 
forgo the enjoyment of elucidation and instruction lacking dialogue and critique (Perrenoud, 
2004, p. 74)  
This is because methods of rote memorization do not develop the learners' skills or their 
linguistic repertoire; they hinder their ability to express themselves (to communicate)... and do 
not encourage them to practice what they have acquired or what could be acquired.  This results 
in the forgetting of their acquisitions or an incapacity to retrieve them when necessary.  As a 
result, there is insufficient focus on the functional features of language (the practical domain), 
opting instead for theoretical examples and applications that leave the language inflexible and 
useless (Al-Ma'tuq, 1996, p. 11) 
Advocating for the cessation of rote memorization signifies that the responsibility for learning 
is entrusted to the learners, akin to a ball at the feet of players.  The teacher stays on the 
sidelines, directing them similarly to how a coach instructs athletes in a sport.  This implicitly 
references the deficiencies inherent in behaviorist theories and earlier structural approaches, 
which sought to observe and deduce formal grammatical and lexical rules for memorization, 
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neglecting to emphasize comprehension through practical application in diverse textual, 
pragmatic, and communicative contexts. 
 
4. Critique of the Propositions of the Communicative Approach 
This approach emphasizes the functional aspects of language, occasionally neglecting formal 
structural and grammatical levels, thereby addressing the limitations of traditional 
methodologies that concentrate on these levels. However, this does not imply that the textual-
communicative approach is devoid of deficiencies and flaws.  Nor does it imply that it can 
attain what conventional methods have been unable to achieve.  Therefore, it should not be 
regarded as the definitive option for attaining communicative competence.  A limited number 
of experts have criticized the fundamental concepts and methodological approaches.  I note 
this since the majority of studies have emphasized its objectives and significance without 
offering critical analysis. 
The primary criticism is the minimization of grammatical rule study, predicated on the belief 
that effective communication in the language is more important than the examination of its 
syntactic and grammatical frameworks.  The objective of language instruction is to empower 
the youth to articulate their thoughts and comprehend others in various circumstances 
(Hidayullah, 2021, p. 243). 
This criticism points to a fundamental flaw in the approach, as teaching and understanding the 
language precedes teaching communication. Communication follows later, emerging naturally 
from the learner who has first understood and learned the language. Therefore, the function of 
the school and the objective of the Arabic language curriculum is to teach and preserve Modern 
Standard Arabic before learning to communicate. 
Not paying sufficient attention to grammar means turning a blind eye to learners' grammatical 
and linguistic errors, failing to correct them, or interrupting learners—especially during 
linguistic performance where communication is prioritized over error correction. This is based 
on the communicative approach's adopted slogan of "let them speak, let them express," 
meaning to leave them free and not interrupt their speech with constraints and rules that confine 
language learning to right and wrong. It is believed that this would hinder learners from 
exploring linguistic creativity (Hidayullah, 2021, p. 243). Can learners genuinely develop and 
invent using an Arabic language that lacks linguistic precision or does not emphasise it? 
In reality, focusing solely on communication while neglecting error correction cannot be 
effectively applied to the Arabic language. Take, for example, the case endings (I‘rab 
diacritics). It is common knowledge that they are indicators of meaning. Here, we might ask: 
Did Arabic grammar not originate from the dots of I‘rab (case markings) introduced by Abu 
al-Aswad al-Du'ali to preserve the Quranic text and the Arabic language from incorrect usage 
(Lahn) and the resulting communication problems stemming from misunderstandings? Recall 
his famous story with his daughter when she said, " ءِامََّسلا لُمَجَْأ امَ " (What makes the sky 
beautiful?), and he replied, "Its stars," thinking she was asking about what makes the sky 
beautiful. She then said, "I meant to express exclamation," to which he responded, "You made 
a mistake; you should say ' ءَامََّسلا لَمَجَْأ امَ ' (How beautiful the sky is!)." So, how can we achieve 
effective communication in the face of such misunderstandings if we overlook certain errors? 
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This idea seems to implicitly advocate for a language resembling colloquial Arabic, which 
tends to rely on Sukūn (absence of vowel marks) instead of case endings. Thus, what applies 
to foreign languages does not necessarily apply to Arabic. 
When it comes to texts, those selected are ones that reflect the learners' reality, aligning with 
their cultural, social, and economic expectations, their linguistic tastes, and what is familiar to 
their ears—texts with lexical roots embedded in daily or lived experiences. These texts are 
drawn from magazines, newspapers, and modern books close to journalistic language, 
employing directness and clarity for the purpose of linguistic communication (Hidayullah, 
2021, p. 243), or so it seems to those supervising the selection of textbook texts under the 
communicative approach. The following text from a fourth-year primary school textbook is 
one such example (al, 2017, p. 27) . 

  
The title "Tajma'at" and some linguistic structures such as "The agent of Tajma'at" are written 
in Algerian colloquial dialect, and words like "Mohand, Arzqi, Tawiza" are socially prevalent 
and align with the cultural horizon of the learners. The sentences and language of the text are 
straightforward and direct to achieve communication and ease of learning. The inclusion of 
two images means the presence of the audiovisual method, which is one of the traditional 
methods in learning foreign languages for the same purpose. 
Similarly, the writings inside the Algerian high school curriculum, specifically those 
categorized as communicative prose, exhibit simplicity and directness, resembling the 
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language utilized in journalism and media.  Ancient and modern poetry (free verse) diverges 
from communicative texts in aesthetics and conceptualization; the beauty of the former resides 
in the peculiarity of its diction, its figurative imagery, and its expressive techniques, alongside 
its external and internal musicality, with its poetic essence arising from the ambiguity of its 
interpretations.  Its visual imagery, the richness of its symbolism, and its intertextual 
connections with other literature. 
Poetic writings appear to fulfil the same function, namely the acquisition of textual 
communicative skill.  When students examine simile and its elements using examples from the 
analyzed poetry text, they must construct meaningful sentences incorporating simile and 
subsequently compose a paragraph utilizing the essential components of simile.  This entails 
implementing the functional communicative strategy. 
This method applies to other activities as well.  For instance, when examining the rules of the 
present tense, including the nominative and accusative cases, the student must first analyse it 
at the sentence level and thereafter compose a paragraph utilizing the acquired grammatical 
principles.  The functional communicative approach is prominently reflected in the Algerian 
school textbook. 
The inquiry presented is whether the communicative technique is adequate for language 
acquisition and communication, or if it requires supplementation with other traditional 
methodologies to attain the intended objective. 
The communicative approach may be deemed sub-optimal, as astute learners can implicitly or 
spontaneously apply relevant knowledge to communicative contexts without the rigidity and 
limitations inherent in this approach, which often poses challenges for many learners and leads 
to a lack of responsiveness to its methodological practices.  What does it signify for the student 
to be mandated to apply their acquired knowledge of rules, yet produce a brief paragraph 
characterized by substandard style and a lack of grammatical and rhetorical application?  Why 
are students incapable of using and integrating their gained information and experience in 
diverse situations?  Numerous factors exist, including the over-utilization of the 
communicative approach and the undue reliance on it.  It is mostly due to the significant load 
it imposes on the learner who has not adequately mastered the rules.  How can they implement 
them?  My statement does not advocate for the dismissal of the approach; rather, it highlights 
that its characteristics do not correspond with the abilities of the majority of students in our 
schools, who encounter its challenges or appear resigned to a sense of helplessness and 
incapacity to use their acquired knowledge in expression and communication.  The outcome is 
a deficiency in their communicative textual skills. 
The existence of the communicative textual approach does not imply the dismissal of prior 
traditional methods; instead, it addresses their shortcomings. Abandoning these methods would 
suggest that they, grounded in learning theories and psychology, lack a foundation in reality.  
If structural approaches concentrate on the mechanical study of grammatical rules and 
structures, permitting no errors, with the objective of enabling learners to construct 
grammatically and semantically accurate sentences, while the audiovisual approach seeks to 
facilitate comprehension of linguistic forms, it consequently encompasses an element of 
communication learning centred on the individual sentence.  With the advent of novel cognitive 
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learning theories, researchers have commenced investigations into how language users employ 
language across many contexts, accenting listening and speaking as the predominant skills 
employed both within and beyond educational settings. 
The communicative approach is not effective in isolation; it necessitates the foundational 
approaches. Specifically, the acquisition of linguistic competence, as delineated by the 
generative-transformational structural approach, transpires in the initial phase of language 
learning. Subsequently, the application of this competence in hypothetical social contexts (such 
as narratives) or actual scenarios (like composing a job application or lodging a complaint) 
represents the second phase, wherein the textual communicative approach is evident.  This 
cannot be autonomous from other conventional methods.  Moreover, the use of images, 
illustrations, and forms in textbooks for primary and intermediate education exemplifies the 
application of the audiovisual technique in foreign language acquisition, including Arabic, 
within the communicative approach aimed at facilitating language learning and 
communication.  The subsequent examples from the textbook exemplify this (al M. A.-s., 2016, 
pp. 18-19 - 60)  

Example 1 
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Example 2 

:  
Example 3 
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Example 4 

The audiovisual method was initially developed for foreign language acquisition, as the 
inclusion of images facilitates comprehension of vocabulary for first-year primary students. 
This is particularly evident in the first and second examples, where they identify the living 
room, sofa, kitchen, bedroom, wardrobe, and bed through visual aids.  Moreover, he will be 
capable of verbalizing and conveying messages using the identical visual. This method, 
dependent on the stimulus (the image) and the response or its correlation with word meanings 
per behavioral theories, was employed in examples 3 and 4 under the communicative approach.  
Through the comparison of the two images (the stimulus), learners articulate their thoughts 
both vocally and in writing (the response) to construct a cohesive paragraph.  The 
communicative approach is affirmed to depend on traditional methods, techniques, and ideas 
that augment its efficacy, indicating that it is not an entirely independent approach.  Instead, it 
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necessitates the amalgamation of prior methodologies to fulfil its objectives within the context 
of cognitive integration between curricula and instructional strategies, and should only be dis-
aggregated for methodological reasons.  The integration of sciences and curricula has recently 
emerged as a prominent proposal, with numerous conferences convened to deliberate on this 
concept. 
Consequently, overwhelming students with the communicative approach, overstating its 
dependence, and excessively analyzing communicative texts may prove detrimental, as 
indicated by the linguistic deficiencies evident in our schools today.  The inquiry presented is 
whether the linguistic proficiency of a student in the 1980s, taught without the objective of 
attaining textual communicative competence through behavioral learning theory and the 
structuralist approach, is equivalent to that of a student educated under the textual 
communicative approach and its requisite active methodologies.  This inquiry can solely be 
addressed by individuals who have undergone both roles, educators and students; for linguistic 
evidence substantiates that contemporary learners, whether in primary or tertiary education, are 
increasingly incapable of articulating or composing in accurate, error-free classical Arabic. 
This indicates a deficiency in communicative textual competence in both comprehension and 
production, which is the paramount objective of the communicative approach. 
A further critique of the communicative textual method is its exclusion of memorization, seeing 
it a process linked to the mechanical behavioral theory in language acquisition.  It was intended 
that learners would be required to memorise and comprehend high-quality prose and poetry to 
employ and practise the eloquent vocabulary, linguistic structures, and notable rhetorical 
meanings in their communication and expression.  Practice in language education is a crucial 
pedagogical element, a means of applying gained knowledge, a strategy for employing learnt 
skills, and a prerequisite for successful learning.  Memorization and practice are among the 
most efficacious elements in learning, as they mutually enhance and reinforce one another.  
Memorization solidifies and preserves its permanency through practice and application.  
Practice flourishes and serves its purpose due to the retained knowledge that ensures its 
continuance.  The retained knowledge and information provide the foundation from which 
practice receives its vigour, power, and persistence. 
Practice entails that the learner reiterates what they have memorized and comprehended, 
subsequently employing it in many learning activities, especially in oral and written 
assignments.  The objective is not to recite memorized content, but to generate speech that 
emulates the manner of what has been internalized and comprehended (mohamed, 2012, pp. 
543- 544). 
 
5- Manifestations of the communicative approach in the Algerian school textbook at the 
secondary education stage: 
It is impossible to track the application of the communicative approach in the school textbook 
across all levels or even within a single stage or level.  So, I will only give a few examples of 
text studies from the first-year secondary school textbook to show that the communicative 
approach is there .  (chlouf, 2023/2024, p. 44),  
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This paradigm shows that grammar instruction comes before communication.  After the student 
learns about the conditional particles that control two verbs and figures out the rule from 
sentences in a communicative text, they do three exercises—in the old structural concept—or 
"consolidating learners' resources" (in the communicative approach)—in the area of 
knowledge.  This entails the extraction of jussive particles, conditional verbs, and answers, 
followed by the insertion of suitable conditional particles into the gaps, and ultimately 
conducting grammatical analysis (iʻrab) on a poetic verse that incorporates the specified 
particles and verbs.  These exercises exemplify the structural grammatical method, confined to 
the sentence level and historically undertaken just to this degree—namely, the study of 
grammar through fragmented, arid, isolated sentences devoid of their textual communicative 
context. 
The innovation of the communicative approach here is that the sentences are taken from the 
text studied in literary and critical analysis, in addition to employing grammar and other 
acquired skills in integrative situations and targeted scenarios, where the learner utilizes their 
grammatical, textual, and rhetorical knowledge simultaneously. 
It seems that the textbook has put a lot of emphasis on the communicative approach by making 
sure that integrative and targeted scenarios are completed and that grammar (linguistic 
competence) is learnt through the text. It has also not ignored previous approaches, like the 
structural grammatical approach in secondary education and the audiovisual method in primary 
education.  This means that modern ways of teaching don't get rid of older ones; instead, they 
fill in the gaps and work with them, adding to existing methods and growing on them. 
The communicative approach is exemplified in integrated contexts, as seen in the preceding 
example, and in targeted scenarios, when the learner is required to apply gained linguistic, 
rhetorical, and critical competencies.  This example about making a targeted scenario shows 
this (chlouf, 2023/2024, p. 106): 
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In addition to the instructions directed at learners to write a paragraph according to the 
recognized text patterns for the purpose of practicing the acquisition of the communicative, 
argumentative, narrative, or descriptive textual competence, which are always repeated in the 
element related to text identification as illustrated in the following example: (chlouf, 
2023/2024, p. 49) 

 
The same applies to the study of coherence and cohesion, as the student is required to write a 
paragraph using the cohesion tools (linking) they studied thru the text, and to construct texts 
with coherent meanings. 
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6- Conclusion 
We conclude with the following: 
1. The communicative textual approach is theoretically appropriate for learners, addressing 
their desire to acquire the language through communicative activities rather than mere 
memorization of grammatical rules.  It does not contradict earlier approaches; instead, it 
enhances them by transcending the acquisition of rules and rhetoric to foster communicative 
textual competence. 
 2- This technique has a lot of problems. Some of them have to do with not being able to use it 
in the field, and others have to do with its goals and ideas, which emphasize on learning how 
to communicate instead of language norms and being okay with making mistakes.  It is also 
criticized for not including the memorization approach, which is very important. 
 3. The communicative approach encompasses various methodologies, including the audio-
visual and structural-grammatical approaches. Consequently, it is essential to embrace these 
two methodologies and additional methods that facilitate language acquisition and 
communication, as language and communication are inherently intertwined. 
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